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Through study of this topic you will:
	Explore the idea that behaviour is effective in getting ‘needs met’ rather than merely ‘good’ or ‘bad’ 
	Explore contributory factors underlying challenging behaviour and poor attendance 
	Examine some of the strategies used to address the underlying causes of challenging behaviour and poor attendance 













The study of this topic will help you to reflect on how you:

	Encourage others to develop shared values, principles and beliefs relating to the underlying causes of challenging behaviour and poor attendance
	Use effective communication which values the opinions of others and aims for mutual understanding 
	Develop strategies for effective action planning based on an analysis of relevant data 










The study of this topic will help you achieve the following learning outcomes:
At level 3 
Unit 3.1 
3.1.3	Describe the personal values and beliefs which could affect a person-centred approach to behaviour and attendance
3.1.4	Describe the role of the specialist team leader of behaviour and attendance  
Unit 3.3
3.3.1	Describe how personal values and beliefs can affect leadership of behaviour and attendance
3.3.4	Explain the importance of policies and practice which address equality of opportunity, race equality, and promotion of diversity in the context of behaviour and attendance and how they contribute to the role of team leaders in promoting positive behaviour and full attendance
Unit 3.4 
3.4.1	List the statutory responsibilities of individuals, the school/setting, other agencies and the wider community in relation to children/young people
3.4.2	List the broad non-statutory guidance relating to behaviour and attendance and how it relates to the role of team leader
Unit 3.5
3.5.2	State systems and practices in an educational setting which identify issues relating to behaviour and attendance
3.5.3	Describe how they would promote a whole-school/setting action plan which addresses the systems and practices relating to behaviour and attendance that could be modified and improved
3.5.4	Explain the contribution that the specialist team leader of behaviour and attendance can make to the organisation and management of systems and practices that relate to behaviour and attendance
Unit 3.8 
3.8.2	Describe the current policies and practices in their school/setting which relate to behaviour and attendance and identify how these relate to recognised good practice 
3.8.3	Explain the role of the specialist team leader of behaviour and attendance in encouraging teams to apply recognised good practice to their approach and practice
3.8.4	Describe strategic approaches and interventions which might address the causes of poor behaviour and attendance




3.9.1	List the key ways in which children/young people can display challenging behaviour towards adults and other children/young people
3.9.2	List some of the physical and social factors that children/young people encounter that may affect their behaviour and attendance
3.9.4	List the environmental factors which may affect learning and the promotion of positive behaviour and full attendance
3.9.5	Describe actions that could be taken to improve the learning environment 
Unit 3.10 
3.10.1	List a range of methods used to gather data on behaviour and attendance










The study of this topic will help you to achieve the following learning outcomes:
At level 4
Unit 4.1:
4.1.5	Analyse the role of the lead behaviour professional/specialist leader of behaviour and attendance in influencing senior managers and subject leaders in schools/settings to understand and implement a policy of social inclusion and reinforcing positive behaviour and how that can impact on whole-school/setting improvement
Unit 4.2 
4.2.3	State their own leadership styles and describe their effectiveness in different situations 
4.2.4	Evaluate team and individual skills and knowledge development needs in respect of behaviour and attendance 
Unit 4.3: 
4.3.1	Analyse how personal values and beliefs can impact on leadership of behaviour and attendance
Unit 4.4 
4.4.1	Describe the statutory responsibilities of individuals, the school/setting and other agencies in relation to children/young people
4.4.2	Evaluate the broad non-statutory guidance relating to behaviour and attendance and explain the implications for the role of specialist leaders of behaviour and attendance
Unit 4.5:
4.5.2	Evaluate systems and practices in the school/setting, to identify issues and make recommendations for modification and improvement
4.5.3	Develop a whole school/setting action plan which addresses elements of the systems and practices relating to behaviour and attendance that could be modified and improved and plan its promotion
4.5.4	Analyse the role of the specialist leader of behaviour and attendance in the organisation and management of systems and practices that relate to behaviour and attendance
4.5.5	Analyse the contribution of the specialist leader of behaviour and attendance in developing networks and partnerships that draw up multi-agency policies and practice to promote positive behaviour and full attendance and an ethos of non-violence
Unit 4.8
4.8.1	Analyse the links between recognised good practice and the policies which have been developed for behaviour and attendance in the school/setting
4.8.2	Evaluate the current policies and practices on behaviour and attendance at national and local level and describe their potential impact on behaviour and attendance
4.8.3	Explain the role of the specialist leader of behaviour and attendance in using recognised good practice to inform the development of policies and approaches in the environment in which they operate 
4.8.4	Recommend strategic approaches and interventions that might address the causes of and promote positive behaviour and full attendance
4.8.5	Develop and implement approaches and interventions for promoting positive behaviour and full attendance 
Unit 4.9
4.9.1	Describe some of the ways in which children/young people can display challenging behaviour towards adults and other children/young people
4.9.2	Explain the key physical and social factors that children/young people encounter that may affect their behaviour and attendance
4.9.4	Explain the impact and importance of environmental factors on learning and the promotion of positive behaviour and full attendance
4.9.7	Identify examples of how they could support their team to enhance and improve the learning environment in order to promote positive learning, positive behaviour and full attendance
Unit 4.10
4.10.2	Identify and describe a range of methods to gather information about behaviour and attendance and explain how they are used






You will want to share this information with the group


Links to national behaviour and attendance strategies
The Behaviour and Attendance Strand of the National Strategy for School Improvement 
The primary national strategy for behaviour and attendance provides a range of continuing professional development materials which link to this study topic. You will find the materials on emotions, relationship and understanding particularly relevant.
This topic is linked in content to a range of secondary national strategy professional development materials, including the audit tools for behaviour and attendance in secondary and middle schools. 
The session leader could make specific links in relation to Activities 2 and 3. Links also occur between Booklet 10 (Links with partners and other agencies) and Intersessional Activity 1. Core Day 2 also considers issues relating to the assessment, monitoring and evaluation of approaches to managing poor behaviour and attendance, which complement the leadership aims of NPSLBA.
Every Child Matters, DCSF Five-Year Strategy:
The Every Child Matters agenda sets out five outcomes for every child.
Being healthy 
There is an established link between positive mental health and the good social and emotional skills of children and young people (p.36, DfES Research Report 456, see references). One of the key roles for leaders in behaviour and attendance is in supporting the effective development of children’s and young people’s social and emotional skills. Effective pastoral support at all levels is critical to this approach. 
Staying safe 
The promotion of a climate and curriculum that seeks to understand and address the underlying causes of poor behaviour and attendance and to establish effective systems that address the issues arising at all levels will contribute to this outcome. Where an organisation takes account of these issues, children are more likely to feel supported and able to discuss personal issues or concerns with staff members or peer supporters. The promotion of an anti-bullying and non-violent climate also helps to protect children from harm and keep them safe.
Enjoying and achieving
An organisation that understands the complex issues giving rise to challenging behaviour and poor attendance is proactive in addressing these issues. This contributes to children’s and young people’s achievement, not just through supporting social inclusion but through ensuring access to the curriculum in a range of ways. Research has proved clear links between good social and emotional skills developed within a supportive environment and academic achievement (p.34, DfES Research Report 456, see references). Intersessional Activities 2 and 5 are particularly relevant here.
Making a positive contribution 




There is evidence that people who have good social and emotional skills experience more success in the workplace (p.34, DfES Research Report 456) and clearly academic achievement also contributes to long-term economic well-being. The promotion of a climate and curriculum where underlying causes of challenging behaviour and poor attendance are identified and addressed will therefore strongly contribute to this outcome. 
Attendance   
Poor attendance at school and in other settings arises for many reasons, some of which relate to the experiences of children and young people who have poor social and emotional skills or who find themselves in learning environments which do not meet their needs. Perhaps they feel they have nothing to contribute or that they do not ‘belong’. The focus of this topic is in exploring these reasons and implementing inclusive practice. Session leaders will find the topic ‘Addressing the causes of poor attendance’ particularly relevant.
Anti-bullying   
The DCSF is working hard to create a climate in which bullying is recognised as intolerable.  This has secured a very broad consensus, with all the teaching associations and a national Anti-bullying Alliance signing up to the anti-bullying charter. The charter is a voluntary commitment to creating a community where bullying is not tolerated.  
We are expected to tackle bullying on two levels – the ‘preventative’ and the ‘reactive’. This topic focuses on establishing an environment in which children and adults develop and demonstrate the positive social and emotional skills that make bullying less likely to occur.
Violence reduction in schools
The violence reduction in schools programme has drawn up advice for schools and other educational settings to help to promote a climate of non-violence and to respond to violent incidents in ways which help prevent recurrence.
When considering the motivation behind challenging behaviour and poor attendance (Activity 1) approaches to address this (Activity 3) and promoting effective pastoral support and re-integration programmes (Intersessional Activities 5 and 6); session leaders can make an explicit link between these activities and the creation of a climate of non-violence. 
Find more information at: www.teachernet.gov.uk/behaviour/violencereduction/ (​http:​/​​/​www.teachernet.gov.uk​/​behaviour​/​violencereduction​/​​)
In addition, on page 64, you will find references to relevant national strategies behaviour and attendance professional development materials.


Links to NPSLBA study materials
Leadership
2ab		Leadership in behaviour and attendance 
2c		Teaching social, emotional and behavioural skills 
2f		Leading professional development in behaviour and attendance
2h		Leading professional development in social, emotional and behavioural skills
Conceptual frameworks and underlying causes
Poor behaviour and attendance, a complex issue, can be explained by reflecting on underlying causes. The topics below consider how group members can support colleagues in developing systems that take account of the underlying causes of poor behaviour and attendance.
3b	Applying learning theories to behaviour and attendance practice
3c 		Extending understanding of behaviour and attendance theories and perspectives
Systems and strategies
Specialist leaders will have a key role in the development and implementation of approaches to address the underlying causes of challenging behaviour and poor attendance.
4a 	Strategies for promoting positive behaviour and full attendance 
Self-review, monitoring and evaluation
Self-review, monitoring and evaluation is an essential aspect of developing and enhancing effective systems to address the underlying causes of challenging behaviour and poor attendance.
5a 		Behaviour and attendance self-review and action plans
5b 		Monitoring improvement in behaviour and attendance 
Violence reduction
7a 		Creating a climate of non-violence
7b		Incorporating restorative approaches
7c		Reducing the risk of violence
7d		Learning from violent incidents
7e		Dealing with extreme violence
7f 		Managing difficult situations
BESD
8f		Understanding behaviour in the context of a BESD setting
8g		Responding to behaviour in the context of a BESD setting
You will also find it useful to review the DVD Rom
David Moore Presentations 
-	The circle of intimacy
-	Ofsted findings on good practice
-	Making a difference in secondary schools






Previous session	 	Review of intersessional activities		           10 minutes


Overview	Underlying causes of challenging behaviour and poor attendance 	10 minutes









Activities									1 hour 45 minutes

	1.	Understanding the motivation behind behaviour 

	2.	Identifying the underlying factors linked to challenging behaviour
		and poor attendance







Selecting intersessional activities			20 minutes 


Forward look			  5 minutes 










You could use slide 3 to introduce the session


Preparing to lead the session

To do before the session	Check
Familiarise yourself with the content, session leader notes and delivery methods for this topic. You will want to adapt the materials to suit the needs of your group	
Prepare the necessary resources.	
Arrange any visitors or speakers as necessary	
Ensure that the group has access to the pre-reading prior to the session	
Ensure that the group has access to the intersessional activities prior to the session	
Ensure that the group has information regarding when and where the session will take place. You may already have provided this in the forward look at the previous session	
During the session
Complete the attendance record and send to your Regional Coordinator	
The previous session leader will review intersessional activities from the earlier topic	
Focus the attention of the group on the key questions that will help them gain most benefit from the session 	
These questions will also help focus reflection in the reflective log	
Introduce the activities and take feedback	
Review the learning	
Lead the group in a discussion about the intersessional activities and ensure they understand the options 	
Encourage group members to reflect on each section of the ‘Framework for evaluating options’ and to complete the section ‘My next three steps are…’	
Ensure the group completes and return the session feedback form to your Regional Coordinator	
Follow up	
Collate and distribute any material that you have agreed to circulate	
Reflect on your role as session leader in your reflective log	







Data projector and screen or interactive whiteboard	
Presentation slides	





Preparatory reading and reflection	
Resource A   Colorado’s response to the behaviour challenge	
Resource B   The behaviour of young people	
Activity 1	
Resource A   Behaviour record	
Resource B   Developing understanding	
Activity 2	
Resource A   Notes on the video clip	
Resource B   ‘Pupils talking’ video clip (5 minutes) [Study materials Volume 1 DVD]	
Activity 3	
















1.	Understanding the motivation behind behaviour 

	
2.	Identifying the underlying factors linked to challenging behaviour and poor attendance












You might want to adapt these activities or use alternative materials to help you meet the particular needs of your group


 Review of intersessional activities 


Write each of the four headlines below on a large sheet of paper. Display these around the room. 

Read out the questions in full and allow the group five minutes to jot down their responses to each question on sticky notes. Ask group members to place each note under the appropriate heading.









































After 10 minutes move on to discuss the reading and reflections for this topic






You should carefully read and annotate the preparatory reading and the two articles below and bring any notes with you to the study session.
Resources
Resource A – Colorado’s response to the behaviour challenge 
Resource B – Understanding the behaviour of young people 
Suggestions
Questions for reflection and discussion:
How do you feel your school or setting tries to identify and understand the casual factors underlying challenging behaviour or low attendance?
How does the idea that particular behaviours (including patterns of attendance) develop in response to needs fit with your own views on the underlying causes?
Five ‘motivators’ for behaviour and attendance are described in Resource A. How does your understanding of challenging behaviour or poor attendance within your own setting relate to these five areas?
What do the ideas outlined in Resource B tell you about your own workplace? 












To explore the idea that challenging behaviour and poor attendance can occur as a result of unmet needs
To explore common behaviour descriptors and to reflect on what our use of descriptors can tell us about our assumptions, values and beliefs.
Resources
Resource A	Behaviour (​http:​/​​/​www.teachernet.gov.uk​/​wholeschool​/​behaviour​/​npslba​/​modules.cfm?moduleID=B_uBA1&sectionID=5" \l "p3.1.1​) record
Resource B	Understanding behaviour (​http:​/​​/​www.teachernet.gov.uk​/​wholeschool​/​behaviour​/​npslba​/​modules.cfm?moduleID=B_uBA1&sectionID=5" \l "p3.1.2​)
Suggestions
Give out Resource A and work in pairs to list some of the behaviours you regularly observe in your own settings (column 1), taking care not to tell the group to list challenging behaviours. Record as wide a range of behaviours as possible. Suggest that the behaviours of adults as well as those of children are recorded.
Next, still in pairs, categorise the behaviours as simply ‘good’ or ‘bad’ (column 2).
If lists feature mainly those behaviours that are described as ‘bad’ ask the group to consider the following:
	What might it tell us about our assumptions (For example: that we should only be concerned with problem behaviour)? 
	How useful is it to categorise behaviour as simply ‘good’ or ‘bad’? 
	How useful are descriptors? (For example ‘challenging’, ‘inappropriate’, ‘attention seeking’, ‘disruptive’)
	What descriptors does the group find most useful?
Following this quick discussion, work with a different partner to note the possible needs that are being met through this behaviour (column 3).
What are those needs? Could they be categorised or grouped in some way?
If so, on what basis? How useful is this? How successful are these behaviours in getting needs met (column 4)?
Finally, ask the group to consider how this activity could be used or adapted to help colleagues in their own settings to develop understanding of the drivers that can lie behind behaviour.
Identify and reflect on the leadership issues that emerge, including the continuing professional development needs of colleagues.
If time allows, or as an alternative activity use Resource B Understanding behaviour to aid reflection on a child who has managed to develop new skills and has improved a particular aspect of their behaviour or attendance.
	What factors were instrumental in effecting this change? 





Identifying the underlying factors linked 




To further explore causal factors linked to challenging behaviour and poor attendance. 
To highlight the significance of adult responses to behaviours that occur in the ‘wrong context’.
Resources 
Resource A	Notes on the video clip (​http:​/​​/​www.teachernet.gov.uk​/​wholeschool​/​behaviour​/​npslba​/​modules.cfm?moduleID=B_uBA1&sectionID=5" \l "p3.2.1​)
Resource B	‘Pupils talking’ video clip (five minutes) (​http:​/​​/​www.teachernet.gov.uk​/​wholeschool​/​behaviour​/​npslba​/​modules.cfm?moduleID=B_uBA1&sectionID=5" \l "p3.2.2​)
Suggestions
The stimulus for this activity is the clip of two secondary-aged pupils talking about their behaviour in school.
Those of you who work with young children should focus on the views expressed. In this way you will find that this clip has relevance across the age continuum.
Watch the video clip ‘Pupils talking’ (5 minutes)
Use Resource A so that you can record your responses as you watch the clip. 
Jot down the behaviours these young people are describing and the needs the behaviours appear to be meeting.
Individually, take a minute or two to draw any links between what the boys were describing and comments they may hear from the children in their own settings.
You will notice how articulate the boys are, work in pairs to consider and compare the communication skills of the boys featured with those of the children with whom you work.
Would the children in your care be able to articulate their thoughts and feelings in this way? What are some of the skills used by these particular young people that help them to manage some of the contextual factors relating to their behaviour?
If you have studied these topics, you will be able to draw links to the following:
2c	Teaching social, emotional and behavioural skills 
2k	The management of provision for individual needs 
Split into two groups and work together to suggest the underlying or causal factors that might lie behind the behaviour of the young people in the clip. Devise a way of categorising these factors as they emerge.
Responses might include:
	Relevance of the curriculum 
	Ability to access the learning
	Relationships with peers, peer pressure, gang culture. 
	Physical and emotional health 
	Learning environment – social, emotional and physical
	Poorly developed social and emotional skills 
	Family circumstances
	Substance misuse
	Racism, sexism, homophobia, bullying
	Poor attendance
	Relationships with family, friends
	Relationships with staff
Draw on your own experiences as well as using the video clip as you do this task. Each group should note their ideas on the flip chart or whiteboard. With the permission of the group these ideas can be reproduced and shared. You may find the information useful if you are to develop these ideas with colleagues in the workplace.
Finally, facilitate a discussion about the context in which particular behaviours occur.
Select one or two of the behaviours categorised as ‘bad’ in Activity 1 and consider any context in which this behaviour might be regarded as reasonable, perhaps even acceptable! (Swearing can be a useful example.) Raise issues that might be important to specialist leaders working with colleagues in the workplace.
Reflection
As a specialist leader you might want to draw links between the ideas explored through this activity and the behaviour of the adults in your workplace.
	How would you describe the behaviour of the adults in your workplace?
	Is this behaviour meeting particular needs?
	How would you describe these needs? 
	What are the social and emotional skills that adults in your work place possess or need to develop to be effective role models for children?
	In meeting particular needs, are the needs of others being denied? 
You could suggest the group revisit Maslow’s hierarchy of need during this discussion.
Group members will find it useful to explore the following resource if they intend to take this topic further in a secondary school setting:





Addressing the underlying causes of 




To explore a range of responses to perceived underlying causes of challenging behaviour and poor attendance using a case study file.
Resources 
Resource A	Toby Jugg – a snapshot
Resource B	Toby Jugg incident report
Suggestions
This activity involves examining the file of Toby Jugg, a fictional Year 7 pupil.  
Divide the group into two. Each group will need the Toby Jugg file (Resource A). Allow time to read through the file.
Identify a scribe who will note the issues raised for specialist leaders as they emerge.
The resource provides a snapshot of life for Toby in Back Hill School. Throughout this activity, use the ‘snapshot’ as a prompt for reflection and discussion on practice in your own setting.
Identify and discuss the following:
	The behaviour and attendance issues for Toby and any underlying causes. 
	The whole-school approaches used to address behaviour and attendance issues at Back Hill Secondary School.
	The pupil support systems or approaches in Back Hill that are designed to promote positive behaviour and encourage full attendance
Comment on the type and quality of information contained in Toby’s file.
For example, you might focus on information relating to any of the following:
	The IEP 
	How has Toby been involved in the drawing up of the IEP?
	How has Ms Jugg been involved in the drawing up of the IEP?
	Are the targets SMART (specific, measurable, achievable, resourced, timed)?
	Are the strategies proposed to help Toby in addition to, and different from, those available to other pupils in school? 
	Are the necessary conditions for learning clearly described? 
	What evidence is there of involvement from external support agencies?
	What evidence is there of regular IEP review?
	How are Toby’s strengths and positive qualities used to help find solutions?
	How are Toby and his family involved in finding and agreeing solutions?
	What does the ‘Behaviour Incident Log’ tell you about whole-school practice?
Finally ask each group to match the whole-school approaches and strategies used by Back Hill School to the behaviour and attendance issues identified earlier.
Discuss the following:
	Any significant gaps or mismatches 
	How the approaches address the perceived underlying causes
	Factors that are not addressed. 
Suggest ways in which Back Hill School could improve whole-school practice and it’s support for individual pupils.













What has been the key learning for individuals? 







What aspect(s) of their practice, as a leader, will change as a result of studying this topic and participating in this session?
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Intersessional Activity 1 

Why do children do what they do?

Purpose 
To develop knowledge and understanding of the factors underlying challenging behaviour and poor attendance
Audience				All group members
Use of expert	You will need to have access to the multi agency team that supports your workplace
Short-term 				Over a period of one month
Links to the learning process	Practical application										Feedback and reflection									Embedding the experience	
Suggestions
Before you begin this activity you should meet with senior colleagues to agree protocols.
Interview two or three members of the multi-agency team supporting your organisation (this might include health worker, EWO, CAMHs worker, learning mentor, social worker, educational psychologist, clinical psychologist, psychiatrist, learning or behaviour support, psychiatric nurses, counsellors, art, drama, music therapists).
Explore with them their personal and professional views on the underlying causes linked to challenging behaviour and poor attendance and how this might impact on the achievement of the five outcomes for children as described in Every Child Matters. For example, what prevents children from being healthy, staying safe, enjoying and achieving, etc. and how does this impact on behaviour and attendance? (You could construct a questionnaire to help you collect this information.) Compare the information you collect with the rationale explored in the preparatory reading, the young people on the film clip and the information contained in documents such as:
	The Children Act (2004) http://www.everychildmatters.gov.uk/strategy/guidance/ (​http:​/​​/​www.everychildmatters.gov.uk​/​strategy​/​guidance​/​​)
	Promoting Children’s Mental Health within Early Years and School Settings DfES 0112/2001 
	Promoting emotional health and well-being through the National Healthy School Standard ISBN 1-84279-26 
At the end of the intersessional activity you should meet again with senior colleagues to discuss the impact this activity has had within your workplace.
You should record the key points from this conversation.
Outcomes




A short briefing document or a presentation that succinctly describes your own personal views and beliefs about underlying causes 
A copy of your questionnaire
A record of your thoughts and issues in your reflective log. Consider the following:
	What leadership issues are raised for you personally? 
	For your organisation? 
	What leadership skills do you feel you can build on or need to develop in relation to this concept?
Accreditation
This intersessional activity offers the potential to help you meet the following learning outcomes, depending on the nature of the assessment chosen and the elements you choose to include in your evidence:
Level 3
Unit 3.1 
3.1.1	List key concepts relating to current approaches to behaviour and attendance
3.3.1	Describe how personal values and beliefs can affect leadership of behaviour and attendance
3.3.2	Explain the importance of having shared values and beliefs in leading improvements in behaviour and attendance
3.5.4	Explain the contribution that the specialist team leader of behaviour and attendance can make to the organisation and management of systems and practices that relate to behaviour and attendance
3.9.1	List the key ways in which children/young people can display challenging behaviour towards adults and other children/young people
3.9.4	List the environmental factors which may affect learning and the promotion of positive behaviour and full attendance
Level 4
4.1.1	Analyse key concepts relating to current approaches to behaviour and attendance
4.3.1	Analyse how personal values and beliefs can impact on leadership of behaviour and attendance
4.3.2	Evaluate the importance of having shared values and beliefs in leading improvements in behaviour and attendance
4.3.3	Explain how specialist leaders of behaviour and attendance can lead the development of a shared vision across the whole community
4.4.1	Describe the statutory responsibilities of individuals, the school/setting and other agencies in relation to children/young people
4.5.4	Analyse the role of the specialist leader of behaviour and attendance in the organisation and management of systems and practices that relate to behaviour and attendance
4.9.1	Describe some of the ways in which children/young people can display challenging behaviour towards adults and other children/young people




Intersessional Activity 2 

Reviewing strategies and approaches
Purpose 
To review strategies and approaches aimed at improving the behaviour or attendance of an individual or group of children 
To consider effective ways of sharing findings with colleagues 
Audience				All group members in any setting
Use of expert			You do not need to involve an expert
Short-term	Short-term activity; however, undertaking it may involve you in providing longer term support to colleagues
Links to the learning process	Practical application								Feedback and reflection							Embedding the experience
Suggestions
Before you begin this activity you should meet with senior colleagues to agree protocols.
Select a child or young person whose behaviour and/or attendance is worrying you or your colleague and observe them in two or three different settings. Discuss your observations with colleagues, including your views on the context in which the behaviour is occurring and the needs you think the behaviour is meeting. Note how the response(s) of the adults impact on the behaviour or attendance of the child or young person. Facilitate a solution-focused discussion to identify:
a)	What is going well – good practice
b)	What could be done differently – areas for improvement, including the development of social and emotional skills in staff and children
Together, agree one or two ideas that you think might help children to develop the skills that lead to more positive behaviours and improved attendance. Agree with your colleagues a plan to implement these ideas.
In your planning reflect on:
	The needs of the child or the group of children
	The possible underlying causes of particular behaviours including poor attendance
	The new skills and positive behaviours you are aiming for
	The strategies to support the child or group to develop new social and emotional skills
Ask yourselves:
	Who will help? 
	What will they do? 
	How will it be done? 
	When will they do this? 
Evaluate the impact of your approaches on the behaviour of the individual child or group. You could do this by repeating the observations.
Remember to allow enough time for changes to take place and become embedded, often behaviour gets worse before it gets better! Make a case for other colleagues to try out your ideas with this child or group and evaluate the impact of a wider approach.
At the end of the intersessional activity you should meet again with senior colleagues to discuss the impact this activity has had within your workplace.
You should record the key points from this conversation.
Outcomes
You could establish a ’directory of successful strategies’ that work well for your setting. This could be shared and developed, with colleagues, as part of a staff development programme.
Reporting 
Note the leadership skills that enabled you to carry out this activity successfully.
These skills might include:
	Carrying out effective observations
	Getting feedback from colleagues (with whom you collaborated) 
	Communicating with colleagues 
	Producing observation records and details of the procedures used 
	Describing a rationale for the causal factors you have identified 
	Carrying out an evaluation of the effectiveness of the strategies you suggested 
Accreditation
This intersessional activity offers the potential to help you meet the following learning outcomes, depending on the nature of the assessment chosen and the elements you choose to include in your evidence:
Level 3
3.5.3	Describe how they would promote a whole-school/setting action plan which addresses the systems and practices relating to behaviour and attendance that could be modified and improved
3.5.4	Explain the contribution that the specialist team leader of behaviour and attendance can make to the organisation and management of systems and practices that relate to behaviour and attendance
3.8.3	Explain the role of the specialist team leader of behaviour and attendance in encouraging teams to apply recognised good practice to their approach and practice
3.8.4	Describe strategic approaches and interventions which might address the causes of poor behaviour and attendance
3.8.5	Describe the role of team leader in enhancing the understanding of their team in the use of approaches and interventions for promoting positive behaviour and full attendance
3.9.1	List the key ways in which children/young people can display challenging behaviour towards adults and other children/young people
3.9.2	List some of the physical and social factors that children/young people encounter that may affect their behaviour and attendance
3.9.4	List the environmental factors which may affect learning and the promotion of positive behaviour and full attendance
3.9.5	Describe actions that could be taken to improve the learning environment 
Level 4
4.7.1	Evaluate the impact of the application of conceptual frameworks applicable to the behaviour and attendance of children/young people
4.8.1	Analyse the links between recognised good practice and the policies which have been developed for behaviour and attendance in the school/setting
4.8.3	Explain the role of the specialist leader of behaviour and attendance in using recognised good practice to inform the development of policies and approaches in the environment in which they operate 
4.8.4	Recommend strategic approaches and interventions that might address the causes of and promote positive behaviour and full attendance
4.8.5	Develop and implement approaches and interventions for promoting positive behaviour and full attendance 
4.9.1	Describe some of the ways in which children/young people can display challenging behaviour towards adults and other children/young people






How do we know what works?

Purpose 
To review procedures for identifying the underlying causes of challenging behaviour and poor attendance on those children in a pupil referral unit (PRU), learning support unit (LSU) or BESD setting 
To appraise the effectiveness of strategies, approaches and monitoring processes designed to address underlying causes
Audience				Suitable for those with access to 
PRU, LSU, or in a BESD setting
Use of expert			You do not need to involve an expert
Short-term				Over a period of one month
Links to the learning process	Practical application								Feedback and reflection							Embedding the experience
Suggestions
Before you begin this activity you should meet with senior colleagues to agree protocols.
Identify an LSU, PRU or BESD school with whom you can work. Find out about both the informal and formal procedures that are in place to identify the factors relating to the behaviour and attendance issues faced by children on their admittance to the setting. (You could conduct face to-face interviews with staff, parents and carers and the children themselves.)
Identify how far the information collected informs the approaches or strategies that are then put in place to support children to develop new skills and to monitor their progress.
Share good practice with colleagues and make suggestions for improvement. Compare practice in the LSU/PRU/BESD school with that in your own workplace.
Discuss your recommendations with colleagues and note the impact of this discussion in promoting change.
At the end of the intersessional activity you should meet again with senior colleagues to discuss the impact this activity has had within your workplace.
You should record the key points from this conversation.
Outcomes
You will have an increased awareness of how underlying causes of behaviour and attendance are taken into account as children are admitted to a LSU, PRU or BESD setting.




A rationale detailing good practice
Your review of current practices
The areas identified for improvement as a result of a comparison against the principles of good practice
A review of the benefits and drawbacks of other planning processes investigated and a summary of any changes made 
Reflect on your developing leadership skills in your reflective journal
Accreditation
This intersessional activity offers the potential to help you meet the following learning outcomes, depending on the nature of the assessment chosen and the elements you choose to include in your evidence:
Level 3
3.5.2	State systems and practices in an educational setting which identify issues relating to behaviour and attendance
3.5.3	Describe how they would promote a whole-school/setting action plan which addresses the systems and practices relating to behaviour and attendance that could be modified and improved
3.8.3	Explain the role of the specialist team leader of behaviour and attendance in encouraging teams to apply recognised good practice to their approach and practice
3.8.4	Describe strategic approaches and interventions which might address the causes of poor behaviour and attendance
3.8.5	Describe the role of team leader in enhancing the understanding of their team in the use of approaches and interventions for promoting positive behaviour and full attendance
3.9.1	List the key ways in which children/young people can display challenging behaviour towards adults and other children/young people
Level 4
4.8.4	Recommend strategic approaches and interventions that might address the causes of and promote positive behaviour and full attendance
4.8.5	Develop and implement approaches and interventions for promoting positive behaviour and full attendance 
4.9.1	Describe some of the ways in which children/young people can display challenging behaviour towards adults and other children/young people
4.10.2	Identify and describe a range of methods to gather information about behaviour and attendance and explain how they are used
4.10.3	Evaluate and explain a range of methods and systems for the monitoring of behaviour and attendance





Intersessional Activity 4 

Why don’t they come? 
Identifying underlying causes of poor attendance

Purpose 
To review processes for identifying the underlying causes of lateness and poor attendance and the effectiveness of strategies and approaches designed to address these
Audience				All group members
Use of expert			You do not need to involve an expert but you might 						find it helpful to work with the Education Welfare 						Service
Short- or long-term	This task is seen primarily as a short-term activity; however, undertaking it may involve you providing extended support to colleagues
Links to the learning process	Practical application										Feedback and reflection									Embedding the experience
Suggestions
Before you begin this activity you should meet with senior colleagues to agree protocols.
You will find it useful to refer to ‘Addressing the causes of poor attendance 3d’.
Work with a partner to identify what are, in your view the most common causal factors contributing to poor punctuality and attendance in your workplace. Explore how these factors compare with the information you have gained through studying this topic including that listed below. Identify a child who has ongoing attendance or punctuality issues. With the support of the person who is responsible for monitoring the attendance or punctuality of this child, prepare a short biography, highlighting the attendance/punctuality issues and associated casual factors. Describe the procedures, strategies and support currently in place to enable this child to improve his/her attendance or punctuality. Describe how these are evaluated, reviewed and revised. 
Prepare recommendations for adapting existing or adopting new approaches to supporting the child to improve behaviour and attendance by addressing the underlying causes. 
Prepare a presentation that helps you to share this information with staff in your own workplace.
For your information, these are some of the recognised factors relating to poor attendance and punctuality problems:
	Parental condoned absence 
	Domestic violence
	Alcohol and drugs abuse
	Extended holidays
	Young carers (looking after siblings or parents)
	Unmanageable debt
	Frequent changes of housing
	A history of disengagement with education system




	Health problems (physical or emotional)
	Working below the legal age
	Involvement in gangs/factions
	Involvement in antisocial/criminal behaviour
	Low aspirations
	Inappropriate teaching and learning opportunities
	Difficulties in completing homework
	Pressure of work at school
	Poor transition planning following long term absence/exclusion
	Poor relationships with some staff
Explore the DCSF attendance website http://www.dfes.gov.uk/schoolattendance/ (​http:​/​​/​www.dfes.gov.uk​/​schoolattendance​/​​) to find out more about causal factors relating to poor attendance and compare this information with data from your own experience.
Look at topic ‘Addressing the causes of poor attendance 3d’
At the end of the intersessional activity you should meet again with senior colleagues to discuss the impact this activity has had within your workplace.
You should record the key points from this conversation.
Outcomes
You will have a raised awareness of issues relating to the underlying causes of poor attendance and lateness.
You will have experience of applying your knowledge in a practical setting.
You will have developed your communication and planning skills.
Reporting 
A note summarising your findings.





This intersessional activity offers the potential to help you meet the following learning outcomes, depending on the nature of the assessment chosen and the elements you choose to include in your evidence:
Level 3
3.8.4	Describe strategic approaches and interventions which might address the causes of poor behaviour and attendance
3.8.5	Describe the role of team leader in enhancing the understanding of their team in the use of approaches and interventions for promoting positive behaviour and full attendance
3.9.4	List the environmental factors which may affect learning and the promotion of positive behaviour and full attendance
Level 4
4.5.2	Evaluate systems and practices in the school/setting, to identify issues and make recommendations for modification and improvement
4.5.3	Develop a whole-school/setting action plan which addresses elements of the systems and practices relating to behaviour and attendance that could be modified and improved and plan its promotion
4.5.4	Analyse the role of the specialist leader of behaviour and attendance in the organisation and management of systems and practices that relate to behaviour and attendance
4.8.4	Recommend strategic approaches and interventions that might address the causes of and promote positive behaviour and full attendance
4.8.5	Develop and implement approaches and interventions for promoting positive behaviour and full attendance 
4.9.2	Explain the key physical and social factors that children/young people encounter that may affect their behaviour and attendance






Gettin’ ‘em back and gettin’ ‘em settled

Purpose 
To analyse and review reintegration procedure and practice for children experiencing behaviour and attendance difficulties
Audience	Those working in a PRU, LSU, hospital and home tuition service
Use of expert			You do not need to involve an expert
Long-term				Long-term
Links to the learning process	Practical application										Feedback and reflection									Embedding the experience
Suggestions
Before you begin this activity you should meet with senior colleagues to agree protocols.
Select between one and three children who have recently been reintegrated into the mainstream (full- or part-time) in your workplace. Prepare a profile for each. Include the following information:
	A brief description of the child’s needs before, during and post reintegration
	A description of how these needs were being met prior to the start of the reintegration process
	A description of the re-integration ‘package’, explaining how it meets the needs of the child during and immediately following reintegration
Interview the child and his or her parent (carer) to ascertain their views on how far their needs are being met.
	How do they feel about the reintegration process? 
	How included in this process do they feel? 
	What are the strengths and weaknesses of what is on offer?
	How do they feel the original underlying causes of the problem are being addressed?
	How do they feel full integration will be a) achieved and b) sustained?
Use these profiles as a basis for exploring and developing reintegration practice in your workplace.
You could consider all or some of the following:
	To what extent parents, carers and children are consulted and involved at all stages in this process, for example, are they asked for their views? 
	To what degree does existing support contribute to a successful outcome?
	What other factors might contribute to the success? How can this be developed?
Prepare a presentation to colleagues based on your findings. Discuss the implications for current practice in your workplace. Consider asking parents, carers and children to present their own viewpoints in person through audio or video.
Make recommendations for change. Describe the organisational or systemic changes that should be made. Describe your perspective on continuing professional development needs and how they might be met.
You might consider how this intersessional activity might be adapted to support an induction programme for new staff.
At the end of the intersessional activity you should meet again with senior colleagues to discuss the impact this activity has had within your workplace.
You should record the key points from this conversation.
Outcomes
You will have raised awareness of those factors relevant to successful reintegration.
Through presentation to staff and an action plan completed you will have developed your skills in communication and action planning.
You will have enhanced experience of obtaining the views of parents, carers and children.
Reporting 
A report describing your findings and recommendations. Reflect on how the activity contributed to your overall role as leader and developed specific leadership skills.
Accreditation
This intersessional activity offers the potential to help you meet the following learning outcomes, depending on the nature of the assessment chosen and the elements you choose to include in your evidence:
Level 3
3.5.2	State systems and practices in an educational setting which identify issues relating to behaviour and attendance
3.5.3	Describe how they would promote a whole-school/setting action plan which addresses the systems and practices relating to behaviour and attendance that could be modified and improved
3.5.4	Explain the contribution that the specialist team leader of behaviour and attendance can make to the organisation and management of systems and practices that relate to behaviour and attendance
3.8.4	Describe strategic approaches and interventions which might address the causes of poor behaviour and attendance
3.8.5	Describe the role of team leader in enhancing the understanding of their team in the use of approaches and interventions for promoting positive behaviour and full attendance
Level 4
4.5.1	Identify and access relevant and up to date information which supports systems and organisational procedures for behaviour and attendance in their own school/setting
4.5.2	Evaluate systems and practices in the school/setting, to identify issues and make recommendations for modification and improvement


4.5.3	Develop a whole-school/setting action plan which addresses elements of the systems and practices relating to behaviour and attendance that could be modified and improved and plan its promotion
4.8.3	Explain the role of the specialist leader of behaviour and attendance in using recognised good practice to inform the development of policies and approaches in the environment in which they operate 
4.8.4	Recommend strategic approaches and interventions that might address the causes of and promote positive behaviour and full attendance




Intersessional Activity 6 

Effective pastoral support programmes

Purpose 
To review the effectiveness of pastoral support programmes (PSPs) within your own setting 
To gain experience in coordinating pastoral support programmes or in contributing to the PSP of an individual child
Audience				Those in support and pastoral roles
Use of expert	You do not need to involve an expert though you might find it useful to liase with the SENCO
Long-term				Long-term, over the life of the PSP
Links to the learning process	Practical application										Feedback and reflection									Embedding the experience
Suggestions
Before you begin this activity you should meet with senior colleagues to agree protocols.
You will find it useful to check out the latest PSP guidance on the DCSF website: http://www.dfes.gov.uk/behaviourandattendance/guidance/Links_PSPs%20_and_other_plans/index.cfm (​http:​/​​/​www.dfes.gov.uk​/​behaviourandattendance​/​guidance​/​Links_PSPs%20_and_other_plans​/​index.cfm​)
You may also find it useful to refer to: http://www.dfes.gov.uk/publications/educationandinspectionsbill/ (​http:​/​​/​www.dfes.gov.uk​/​publications​/​educationandinspectionsbill​/​​)
Identify a child who might be vulnerable to social exclusion, perhaps due to any of the following: chronic health problems, pregnancy, teenage mother, young offender, young carer, in a family under stress.
If necessary, communicate to colleagues that it would be good practice for a PSP to be put in place for this child or young person. (Refer to ‘A legal framework for school discipline’ DfES Circular 10/99 http://www.dfes.gov.uk/behaviourandattendance/guidance/IBAGuidance/index.cfm (​http:​/​​/​www.dfes.gov.uk​/​behaviourandattendance​/​guidance​/​IBAGuidance​/​index.cfm​)).
Discuss with a colleague(s) the needs of this child or young person and between you begin to formulate support strategies and targets that could be incorporated into a PSP.
Either lead on or be an active participant in a PSP meeting designed to plan the best support for this child. Follow your local authority guidelines.
Ensure that you either monitor or assist in the monitoring of the PSP and the progress of the child. Be an active participant in reviews of the PSP, evaluate its impact, paying particular attention to those elements relating to behaviour and attendance.
Remind yourself of the information contained in Social Inclusion: Pupil Support, DfES Circular 10/99 http://www.dfes.gov.uk/behaviourandattendance/guidance/IBAGuidance/index.cfm (​http:​/​​/​www.dfes.gov.uk​/​behaviourandattendance​/​guidance​/​IBAGuidance​/​index.cfm​)
Use this information to prepare a short presentation to colleagues describing the requirements relating to PSPs, include your own understanding of the term ‘vulnerable pupils’ as it relates to issues of social exclusion.


Meet with colleagues responsible for coordinating PSPs to ascertain views on the effectiveness of your current systems for:
	Convening and running a PSP meeting 
	Content and manageability of PSPs 
	Monitoring and reviewing of PSPs 
Track the child through the process from identification of need (PSP required) to exit (PSP successful) and compare your experience of the PSP process, including implementation, with that of your colleague responsible for PSPs. In particular, note how the PSP addresses needs in relation to the underlying causes of behaviour or attendance problems.
Record your thoughts on the following:
What works well (PSP process and practices) issues for staff development?
What key issues were raised relating to the organisation and management of this process?
Opportunities for improving practice and how to work with key staff members to implement these.
The key leadership skills required to ensure successful implementation of a PSP.
At the end of the intersessional activity you should meet again with senior colleagues to discuss the impact this activity has had within your workplace.
You should record the key points from this conversation.
Outcomes
You will have raised awareness of the nature of successful PSPs, the legal framework surrounding them and the leadership skills involved in establishing and maintaining an effective PSP.
You will have produced recommendations for improving practice in ensuring that PSPs address the underlying causes of behaviour or attendance problems and build on existing strengths.
You will have successfully collaborated with your colleague(s) responsible for PSPs.
Reporting 
A report describing your findings and recommendations
Your reflections on the how the activity contributed to your overall role as leader.
Accreditation
This intersessional activity offers the potential to help you meet the following learning outcomes, depending on the nature of the assessment chosen and the elements you choose to include in your evidence:
Level 3
3.8.4	Describe strategic approaches and interventions which might address the causes of poor behaviour and attendance
3.8.5	Describe the role of team leader in enhancing the understanding of their team in the use of approaches and interventions for promoting positive behaviour and full attendance


3.9.2	List some of the physical and social factors that children/young people encounter that may affect their behaviour and attendance
Level 4
4.4.1	Describe the statutory responsibilities of individuals, the school/setting and other agencies in relation to children/young people
4.5.2	Evaluate systems and practices in the school/setting, to identify issues and make recommendations for modification and improvement
4.5.3	Develop a whole-school/setting action plan which addresses elements of the systems and practices relating to behaviour and attendance that could be modified and improved and plan its promotion
4.8.2	Evaluate the current policies and practices on behaviour and attendance at national and local level and describe their potential impact on behaviour and attendance
4.8.4	Recommend strategic approaches and interventions that might address the causes of and promote positive behaviour and full attendance
4.8.5	Develop and implement approaches and interventions for promoting positive behaviour and full attendance 
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Preparatory reading and reflection
Behaviour 
Behaviour can often be labelled either ‘good’ or ‘bad’ in educational settings, it is also commonly referred to as ‘challenging’. As you study this topic it is important to reflect on and discuss your understanding of the term ‘challenging’. To facilitate a better understanding of the causal factors which lead to poor behaviour and attendance, it can be helpful to think of behaviour as being ‘effective’, or ‘ineffective’ in terms of meeting needs. In this topic challenging behaviour is defined as that which has a negative impact on learning and teaching. Important factors relating to the underlying causes of challenging behaviour or poor attendance include the social and emotional skills levels of the individual child or young person, the physical and social environment, states of both physical and mental health, relationships, learning needs, and of course the social and emotional management skills of the adults in charge.
In practice, challenging behaviour is often a result of the interaction between these factors and others, such as attitude to learning, family support and aspiration, the curriculum and the learning context.
‘Behaviour does not occur within a vacuum. It is resultant of a complex transaction between individual, with his (her) inborn strengths and weakness, acting and reacting within an environment which sometimes encourages and sometimes discourages certain actions.’ (Herbert, 1988:49) (Brackets added).
As a consequence of these often complex interactions, the strategies and approaches needed to help children to access learning, develop their social and emotional skills, feel motivated and have good attendance are equally multi-faceted. The complex nature of these strategies and approaches is discussed in the topic ‘Strategies for promoting positive behaviour and full attendance’.
‘It should be stressed from the outset that there are no simple formulae for promoting positive behaviour (and good attendance). At every step of the way teachers and schools are likely to maximise their likelihood of success when they take account of the context in which they are working, and when they pay particular attention to what their students are telling them – overtly and covertly – about how they see the situation.’
Olsen and Cooper, 2001 (brackets added).
Specialist leaders can support staff in developing their skills for managing and improving behaviour and attendance by helping them to have a better understanding of the underlying causes and of how particular behaviour can be seen as meeting certain needs (of the adults as well as children).
For example, if it is understood that a child or young person has a need for attention, then the adults can ensure that this attention is provided at times and in a way that will develop independence and build positive skills. If a child or young person has a need to be ‘in control’, then opportunities can be provided for them to develop positive leadership skills.
A second focus for this topic is that while understanding that particular behaviours can be ‘effective’ and hence motivating for the pupil (thereby maintaining poor behaviour), it can be equally challenging and demotivating for the adults interacting with the child to accept this.
The challenge, feelings of powerlessness and lack of control, on the part of the adult, can arise from a view that the behaviour simply does not make sense and is intended purely to annoy or ‘wind up’ the adult. These emotions, based on a lack of understanding are often minimised when adults come to better understand the child, the motivation behind behaviour(s) and the context in which they occur.


The intention of this topic is that specialist leaders and their colleagues will begin to explore the many and complex explanations for the poor behaviour and seeming unwillingness to participate in learning of some children. For example, one aspect of the role of specialist leader is to help staff develop an understanding that while some behaviour might be regarded as inappropriate in the learning environment of a classroom, it may be perfectively accepted, effective and possibly necessary within a community or family context. In a classroom, where learning and teaching is the focus, dialogue and discussion is essential but physical and verbal confrontation is unacceptable. In a social context conflict may be an established pattern of learnt behaviour that is, in the main, effective in getting needs met. For those children growing up in a complicated and challenging environment it may even be a matter of survival.
A deeper understanding of why some of us behave inappropriately at some times helps us to develop more positive relationships with children and young people based on understanding, empathy and a professional desire to help them acquire the social and emotional skills they need. Within positive relationships, effective strategies for promoting good behaviour and attendance are more likely to flourish.
Effective responses that improve behaviour and attendance require a positive mindset. Staff need to look beyond ‘managing’ or ‘correcting’, or punishing behaviour. Prevention, creating a positive climate of trust and support, early intervention and effective rather than punitive responses will make a real difference. Specifically, the aim is to achieve a learning environment that supports the five outcomes of the Every Child Matters. In working towards these outcomes inappropriate behaviour will be marginalised and the life chances of children and young people will be improved.
http://www.everychildmatters.gov.uk/aims/outcomes/ (​http:​/​​/​www.everychildmatters.gov.uk​/​aims​/​outcomes​/​​)
Attendance
The 2002 MORI Youth Justice survey of young people showed that those who play truant are more likely to offend than those that do not, with two-thirds (65%) of truants having offended compared to less than a third (30%) of those who have not played truant..
‘Good attendance is a major predictor of high attainment. When children and young people are not at school they can be ‘at risk’. Twenty three percent of young offenders have been truants.’ Reid (1986)
‘Truants are more likely to end up unemployed and have poor life chances- socially, professionally and economically’ Reid (1999). 
Whilst there are many initiatives now in place to tackle truancy (for example: some schools have a system in place to contact home on the first day of absence, truancy patrols, attendance contracts, high profile prosecutions, etc. www.dfes.gov.uk/behaviourandattendance (​http:​/​​/​www.dfes.gov.uk​/​behaviourandattendance​)) these methods can be seen as a response to truancy rather than tackling its underlying causes.
To break the cycle of poor attendance, underlying causes need to be identified and addressed in a positive and proactive way.
It is clear also that patterns of poor attendance are emerging in primary schools. 
Thirty years ago, truancy in primary schools was relatively rare.
Reid (1999) states that ‘35% of truancy and other forms of non-attendance begin whilst pupils are at the primary stage.’
He goes on to suggest (Reid 2002) that there are three types of truancy:
	Low-level truancy  where children and young people take an occasional day off as relief from the daily pressure of school life. This type of truancy is not regarded as serious. However, specialist leaders should explore patterns of low level truancy in their own setting and attempt to identify children at academic, emotional or social risk






	High level truancy  where children’s learning is seriously damaged by non-attendance
Initial absenteeism can go undetected. Once patterns of non-attendance are entrenched it becomes harder for children to return to school. There is a need for early identification and preventative strategies to avoid low attendance becoming habitual. It is essential to have in place a system for supporting children and young people as they try to reintegrate after long periods of absence.
Reid (2002) ‘through research, teaching and consultative activities over more than 30 years with truants and persistent absentees’ has noticed that: 
‘Playing truant imposes significant psychological consequences upon the individuals concerned.’
‘The first act of truancy requires a certain amount of courage.’
‘The vast majority of truants and persistent absentees are bored when absent from school.’
‘The majority would never become persistent absentees or truants if they had their time over again.’
The effects of truancy include further reducing already fragile self-concepts, often to the point of encouraging a ‘dependency culture’ which, in some cases, persists throughout adult life.
As a result, vulnerable adults can become locked in a life of crime, failed relationships, poverty, frequent job changes and unemployment.
Most staff are sympathetic towards children with attendance problems but some unhelpful attitudes persist. You may be familiar with some of the views expressed below:
‘Why should I go out of my way to help someone who won’t help himself?’
‘The parents don’t seem to care, why should I?’
‘To be honest, it’s a lot better when she’s not here.’
‘“This school has enough problems without chasing after new ones.’
The attitudes of the children and young people themselves also contribute to truancy:
‘There’s nothing I’m good at. What’s the point of going every day just to learn that you know nothing?’
‘I was always in the top set, I stopped going to school, I just couldn’t stand everyone continually calling me a swot.’
As specialist leaders you will have a key role in helping colleagues develop the empathy, knowledge and understanding that will support children and young people in improving their attendance.
A further focus on the causal factors associated with poor attendance is to be found in Preparatory reading Resource B and Intersessional Activity 4 and the issues are explored in more detail in ‘Addressing the causes of poor attendance’.
You will find the commentary of David Moore in his presentation on ‘The circle of intimacy’ very useful in this study session (DVD Rom).
Preparatory reading – Resource A

Colorado’s response to the behaviour challenge 
(Emotional and Behavioural Difficulties: A Peer Reviewed 
Journal Vol. 5 No. 1 Spring 2000. pp 22–23)
Source: S. Wise (2000), ‘Colorado’s Response to the Behaviour Challenge’, Emotional and Behavioural Difficulties Vol 5. No. 1 pp 22–23
This article can be found at www.SEBDA.org (​http:​/​​/​www.SEBDA.org​). it is a useful article to recommend to the group for further reading.

Preparatory reading – Resource B

The behaviour of young people (Connexions 2001/2002 pp 34 – 39)
http://www.connexions.gov.uk/partnerships/documents//Behaviour%20of%20Young%20People%20Reader%203.pdf (​http:​/​​/​www.connexions.gov.uk​/​partnerships​/​documents​/​​/​Behaviour%20of%20Young%20People%20Reader%203.pdf​)

What causes behaviour problems?​[1]​




	Factors within the child or young person 
Family/parental factors
The association between inadequate or distorted care of children and subsequent behaviour problems is long established. Research has indicated that some parents of young people with conduct disorders lack certain parenting skills.
Some of these parents have been reported to:
	Exhibit fewer positive behaviours 
	Be more critical or violent 
	Be more permissive 
	Be erratic and inconsistent in their use of discipline 
	Be more likely to reinforce inappropriate behaviours and to ignore or punish prosocial behaviour (Webster-Stratton, 1995) 
Young people who live in such families will have grown up with no clear guidelines as to what is appropriate behaviour. Violence may be seen as a legitimate way of getting what you want. Emotional and behavioural problems in children and young people are more common in those who experience family adversities.
Troubled behaviour in children and young people may relate directly to difficulties at home. The behaviour may be a direct communication of distress, so it is important to hear and acknowledge the message. The behaviour may improve once the message is heard and action taken. Sometimes however, the behaviour remains long after the original message of distress and gets in the way of progress and future development.
When difficulties arise, parents are often presumed to be somewhat at fault. It is often forgotten that the parent-child relationship is a two way process and some children are consistently more difficult than others. The behaviour may be a product of the interaction between the child or young person and the adult.




Historically, explanations of difficult behaviour have tended to focus on the young person as being the problem, especially in educational settings. More recently, studies (such as Miller, 1996) have also recognised that schools in general and teachers in particular, can contribute to, or in some cases even cause, behaviour problems in pupils.








‘Group management skills are probably the single most important factor in achieving good standards of classroom behaviour; that the skills can be taught; but that practical training provision in this area is inadequate.’ (Miller, 1996:4)
If teachers lack the skills and training necessary for effective classroom and group management then behaviour problems become far more likely.
There is also a body of research that has indicated that the standard of pupil behaviour can be partly influenced by factors within a school’s control.
Factors such as those below, can help in preventing behaviour problems in schools:
	Common policies on behaviour 
	Clear rules 
	Consistent use of rewards 
	A pleasant working environment 
	Young people feeling involved in the school 
	Attention paid to classroom management issues 
	Purposeful leadership 
	Good record keeping 
	Partnership with parents and other agencies 
(OfSTED, 2999; Miller, 1996:5)
Poor relationships between parents and school have also been shown to contribute to maintaining behaviour problems. A cycle can develop, with poor behaviour by the young person leading to the demoralisation and withdrawal of parents’ support, and teacher reactivity. This can lead to a lack of coordination and support between school and home, which further impacts on the young person’s behaviour.
Official terminology also has a tendency to place blame with the pupil, not the system. The formal definition of emotional and behavioural difficulties in Britain refers to ‘children who set up barriers between themselves and their learning through inappropriate, aggressive, bizarre or withdrawn behaviour’ (Circular 23/89 Department for Education and Science, 1989b).
Behaviour may be very situation specific; pupils and teachers behave differently from one lesson to the next and from one day to the next.
Socio-economic factors
Poverty and poor housing and its associated health and development problems have long been linked to behaviour issues.
	Underachievement at school is concentrated in areas of economic deprivation (as indicated by the proportion of young people in receipt of free school meals)
	Truancy is high amongst schools serving estates which are difficult to let
	School exclusions, teenage conceptions, youth offending and drug use are all highest in deprived areas
(Policy Action Team 12, 2000)
Poverty, unemployment and crowded living conditions put additional stresses on families and can have a detrimental effect on parenting as well as directly on young people themselves.
Clearly, taken together, such deprivation factors may combine to place young people at greater risk of developing troubled and troubling behaviour.
Factors within the child or young person
The importance of environmental factors has to a large extent, overshadowed the possibility that some children might be predisposed to experience learning and behavioural problems. More recently there have been a number of studies (Eaves, 1997; Plomin, 1994) showing the importance of genetic factors.
Webster-Stratton has indicated that temperament, cognitive and academic difficulties all affect the likelihood of a child or young person developing behaviour problems.
However, it is not possible to predict with certainty whether any particular child or young person will develop behaviour problems, let alone the nature of those problems. Perhaps the unknown factor of inherited qualities determines how each child or young person will interact with the environment and the extent to which he or she can tolerate extremes of experience.
Factors working together
These factors rarely work alone, but are likely to interrelate, sometimes working together and sometimes against each other.
Herbert notes that:
‘Behaviour does not occur in a vacuum. It is resultant of a complex transaction between the individual, with his inborn strengths and weaknesses, acting and reacting with an environment which sometimes encourages and sometimes discourages certain actions.’
(Herbert, 1988:49)
A knowledge of relevant factors in a child’s or young person’s background can contribute to an understanding of the problems faced by the child. The relative importance of each factor is likely to vary with each individual. In order to be effective, interventions must address as many of the factors as possible in an integrated and cohesive manner.
Source: Connexions (2001/2002) Understanding Young People’s Behaviour pp. 3439
Group members might also refer to the DfES publication ‘Promoting Children’s Mental Health within Early Years and School Settings’ DfEE 0112/2001





















Does the child recognise that his/her behaviour or attendance is problematic? 
Does he/she want to find solutions?
Personal goal
Does the child have a reason or explanation for his/her behaviour or attendance?
What do they appear to get out of it?
Stamina/persistence
In what ways does the child show stamina and persistence in any aspect of his/her lives? 
How can this resource help to bring about change in his/her behaviour or attendance? 
How can you help him/her build resilience and ‘stickability’?
What skills would he/she need to develop?
Existing skills
Does the child have the necessary social and emotional skills to allow them to deal constructively with strong or uncomfortable feelings and experiences (such as frustration, anger, failure and hurt)?
Previous successes
Has the child had any previous success in dealing constructively with strong feelings and experiences? 
How can you help him/her utilise these skills and experiences to find solutions to the current problems?
Support from adults
How do the significant adults in the child’s life support him or her in developing appropriate social and emotional skills? (Parent, carer, teacher, teaching assistant, learning mentor, etc.)
How can you develop this support further?
What help and support could you provide for the significant adults?
Role model	
Who are the role models for this child?
Are they providing a positive influence?
How can a positive role model be incorporated into the child’s experience?
Peer pressure
How are peer pressures influencing the behaviour or attendance?
How can any negative pressures be reduced and positive pressures encouraged?
Incentive/reward
What seems to be motivating the child to behave in this way? 
Can this motivation be harnessed to create more positive behaviours? 
What kinds of incentives and rewards might help?
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About Back Hill School

Back Hill is an inner city 11-18 comprehensive school in the centre of Back Hill. It has 1100 pupils on roll, making it larger than the national average. Attendance at Back Hill is above the national target of 95%. The school actively seeks the support of parents and carers in ensuring that pupils attend every day. We have a higher number of young people with special educational needs than the national average, but slightly lower numbers with a full statement of special educational need. 
We have recently been complimented by Ofsted on our inclusive practice and we work hard to ensure children are meeting the five outcomes of Every Child Matters: being healthy; staying safe; enjoying and achieving, making a positive contribution and economic well-being.
Ofsted recognised that we have good pastoral systems and we provide the kind of support that builds pupils’ confidence and self-esteem. The school provides full national curriculum entitlement but also uses both planned and incidental experiences, in and out of school, to support the development of pupils’ emotional health and well-being, physical, cultural and spiritual development. In support of this there are a wide range of lunchtime and after-school clubs that welcome all pupils. 


























Toby came to Back Hill School together with his natural peer group at the start of Year 7. 
He had joined the Year 6 class in his primary school in the spring term having transferred to Back Hill from a neighbouring local authority. 
Toby was described by primary staff as bright, lively and outgoing. His end of year report commented that he had a generally positive attitude to learning and good relationships with staff. It was noted that he had some problems working as part of a group and in developing and maintaining positive relationships with peers. 
Toward the end of year 6 Toby had begun to develop a reputation for ‘winding up’ others. Sally Jugg, Toby’s mum feels that he has settled very well at Back Hill and has been very supportive of the school. 
























Primary School Report on Toby Jugg Y6





Date         28th October					       Facsimile 0800 880800
Our ref      HH76001				                     e-mail: backhill@la.school.uk

RE: Toby Jugg 

Dear Marcus
Further to our telephone conversation:
Toby joined us here at Back Hill for the last two terms of Year 6. He took a little time to adjust but seemed more settled as the year progressed. He was a lively, cheerful character who enjoyed being the centre of attention. He is extremely confident with adults and in front of large audiences but did tend to exhibit some immature behaviour with his peers. He did not seem to have a close friend but always had someone to play with. His peers initially found him amusing but recognised that he went too far sometimes. Toby had a tendency to ‘wind up’ other children which often led to difficulties in the playground. His concentration in class did improve over the two terms he spent with us. His class teacher spoke to Sally Jugg about Toby’s problems and her support resulted in some homework of a good quality delivered on time. 
Toby’s final report in the summer term highlighted steady progress in English noting in particular that his presentation skills were improving. In Maths he was coping well with independent work but still having difficulties working in a group. In Science, problems in group work were again noted and on several occasions issues regarding health and safety were raised. In creative subjects such as Art and Technology, Toby’s enthusiasm could occasionally get out of hand and he could sometimes upset other children by making personal remarks about their abilities or their work. Overall, his relationship with his peers was a particular concern as Toby did not seem to appreciate that his attitudes towards his peers could alienate them. His class teacher did alert the Y7 tutors to Toby’s particular problems and she offered to discuss his needs further; suggesting he might need support to ensure a successful transfer to Back Hill Secondary.




















English	Dr. Smith	Toby is capable of good work but most of the time is immature and silly.
Mathematics	Ms Jones	Does not always complete work set. Concentration poor. Very little homework completed to date.
Science	Mrs Clark	Toby makes little effort to improve his standards and often looks to entertain others.
German	Dr Perry	Toby lacks the necessary concentration to achieve well. He is regularly late and often disturbs others.
Humanities	Mr Castle	Often leaves work unfinished. Concentration poor. Wanders around the classroom.
DesignTechnology	Miss Sawe	Toby has no interest in this subject. He is a very distracting influence on the class.
Art	Mrs Gough	Toby takes far too much of my attention and often interferes with the work of others.
Music	Mr Bell	Toby is a very capable student who works hard and is enthusiastic.
PE	Mr Morgan	Toby is more interested in entertaining others than in PE.
PSHE	Ms Springer	Toby makes a positive contribution to class discussions showing sensitivity and maturity when discussing the feelings of others.











Staff asked to comment on Toby’s strengths

SUBJECT	STRENGTHS	AREAS TO WORK ON
  English	Works well when he is feeling settled and calm.	Taking his turn to contribute in class discussions – listening respectfully to others.
  Mathematics	Algebra.  Toby seems to have a real feel for this.	Homework, concentration, doing as he is told!
  Science	Presentation skills, his diagrams are neatly drawn and labelled.	Application to the set task.
German	Speaking and listening. He has a good accent and is confident in speaking out in class.	Punctuality and persistence.
  Humanities	Good recall of information.	Finishing tasks. Staying in his seat (and in the classroom!).
  Design  Technology	Toby’s graphic skills. 	Concentration. Motivation. Working quietly.
  Art	He seems to enjoy this subject. He has produced a good ‘still life’ drawing. He showed real persistence in working on this until he was completely satisfied.	Staying calm when things don’t go quite as he wants them to.
  Music	Puts a lot of effort into this lesson. He shines when presenting to the class.	More of the same; keep up the good work!
  PE	Good cross country times – he could make it into the team with a bit more effort.	Having the correct kit. Working as part of a team
PSHE and Tutorial	Toby often surprises me with his knowledge. He can show real empathy to classmates (and me!).	Staying focused on the task. Making sure others see his good side. Developing the skills for working in a group.
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Following our meeting on Monday I am writing to confirm the details of Toby’s individual education plan (IEP)
The IEP sets out the targets that Toby, your and school staff have agreed.  It also sets the IEP support that will be available for Toby.
Targets:
Toby will aim to:
o	Follow instructions promptly
o	Complete all homework tasks
o	Go straight to the Head of Year’s office if he needs to leave class and then return to the lesson as soon as possible
You agreed to continue to support him with these targets, with a special focus on homework.
At school we will acknowledge Toby’s efforts through praise and positive reports home. 
Toby’s IEP will be reviewed by March 31 staff will agree to what extent the targets have been met and new targets will be agreed.












Individual Education Plan – Toby Jugg 7PQArea/s of concern	BehaviourSENCO.	Ash AshmedHOY 7	Ian Teach		Start Date	8th November					Review Date	1st March 
TargetsTo follow instructions promptlyTo attempt to complete all homework tasks setTo go straight to the HOY office if he needs to leave class and return to the lesson as soon as he is able to learn	Achievement Criteria	Significant improvement recorded by staff at review and through observationCompleted homework is handed in on timeGoes to HOY office after leaving class without permission	Possible resources and techniquesClearly established expectations about behaviour in the classroom.  Clear instructions given	Achievable tasks and deadlines set.  Homework club offeredAn agreed place and time for Toby to meet HOY to discuss problems and explore solutions	Possible strategies for use in class	Praise other students displaying target behaviour.  Give positive comments to Toby	Check that Toby understands the task requirementsTalk privately to Toby when he is calm about what to do if he is upset in class	Teaching Assistant SupportNo teaching assistant in any of Toby’s classes 	No teaching assistant in any of Toby’s classes	No teaching assistant in any of Toby’s classes	Outcome
Parent/carer contribution   Continue to support him with this 					
Student’s contribution   Follow instructions Give homework in on time  Develop skills to manage his feelings in class 					
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Daily Report – Days 1 and 5
Date: Monday 10th November						Date Friday 15th November
Period	Staff comments 	Period	Staff comments 
Registration a.m.	Good! Followed instructions!	Registration a.m.	On time – well done Toby!
Mathematics	No homework but did as asked in class	Mathematics	Completed homeworkGood stuff Toby
English	Arrived late – took a long time to settle to his work	P.E.	Teased by AC and ran out of lesson. Went straight to year office – That’s good Toby
Languages	Constantly chatting – little work done, slow to follow instructions	English	Sensible and positive contribution to group-work discussion.
Registration p.m.	OK – on time and settled	Registration p.m.	Talked through the PE incidentWell done
Art	Constantly out of seat and wandering around the room.Threw a lump of clay at Alistair	Science	Toby followed instructions and produced a good diagram for his science investigation. Needs to complete evaluation at home
Student’s comments	Alistair threw it first!	Student’s Comments	A good day
Parent’s signature and comments	Sally Jugg	Parent’s signature and comments	Sally Jugg
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Behaviour Incident Log			Member of staff	Dr Smith (English)		Date		02/12/

Incident	Action 
Toby repeatedly interrupted the lesson today by shouting out comments to others in the class.I told him to be quiet and to move to the front of the class; he refused.This is clearly challenging my authority!	I called duty staff to have Toby removed from the lesson, I will not tolerate this behaviour. He left the room with duty staff but swore at me on the way out. What is going to be done?

I suggest you discuss with the duty staff how Toby got on in isolation. Then it would be useful to talk through with him the problems in the English lesson, perhaps you could focus on how the other pupils feel/respond to his comments and shouting out. We should check that he is able to manage the work?
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Behaviour Incident Log				Member of staff 	Mrs Gough (Art)			Date	04/01

Incident	Action plan
Sam Walker accused Toby of taking something out of his coat in the changing rooms. Toby overreacted to this and pushed Sam causing him to slip on the wet floor.This is not the first time that Toby’s temper has been evident and I am concerned that his actions may lead to someone getting seriously hurt. 	Arranged for lunchtime detention(Did not show up!)
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Toby Jugg Incident Report


It has just been discovered that over the past five days Toby has been attending registration but then absenting himself from lessons. No one has any idea of the reason for this, or where Toby was going during this time.
Ian Teach, Head of Year 7, has just interviewed Toby. 
He asked Toby about the reasons for his absence.
At first he denied it, but then became increasingly agitated as evidence was produced. Eventually he left the interview without permission, shouting that everyone was picking on him and he was sick of it. As he left he swore at Ian and was last seen running out of the school gates. 
Sally Jugg has been informed that Toby has left the school site.
Ian has excluded Toby for one day as punishment.
There is to be a follow-up meeting with Toby and his mum.
You will be chairing this meeting. You decide to hold a pre-meeting with colleagues to share information.
The aim of your meeting is to try to identify the underlying causes of Toby’s behaviour. You are keen to understand this so that you can plan successful strategies.
You will be working with colleagues and family to find solutions to the issues raised. Perhaps strategies need to be improved or developed to encourage Toby to attend school, engage him in learning and help him develop the social and emotional skills that he needs in order to improve his behaviour. 







For use within the session
M. Herbert. (1988) Working with children and their families, London: Routledge
K. Reid (2002) Truancy- Short and Long-Term Solutions, London, Routledge-Falmer




K. Reid (1986) Disaffection from School, London, Methuen

K. Reid (1999) Tackling Truancy in Schools: a Practical Manual for Primary and Secondary Schools, London, Routledge
S. Wise (2000) ‘Colorado’s response to the behaviour challenge’ in Emotional and Behavioural Difficulties: A Peer reviewed Journal. Vol.5 No 1 pp19-29






Links to national materials


Secondary Behaviour and Attendance - Resources and publications
www.standards.gov/publications/ks3/ (​http:​/​​/​www.standards.gov​/​publications​/​ks3​/​​)
DfES 0055-2004 Core day 2
These materials are designed for schools to use, supported by behaviour and attendance consultants. They cover sessions on:
	Focusing on solutions
	Developing staff skills to support pupils
	Creating a positive whole-school climate
	Meeting specific staff training needs using development materials
These four sessions follow a particular sequence but can be taken out of context and used separately as training units. It is intended that all schools will deliver the first three sessions. Schools can differentiate to meet their needs by selecting the most appropriate tasks and exploring some of the key ideas in the session.
Behaviour and attendance toolkit units
These toolkit units provide consultants and schools with a comprehensive resource that supports post audit action plans.   
The intention is to build on existing good practice and support development activity. 
The final versions of all units in CD format are available to order separately.
DfES 1261-2005	Unit two	Everyday policies: rewards, sanctions and promotion of positive behaviour
DfES 1262-2005	Unit three	Dealing with consistently poor behaviour 
DfES 0153-2004	Unit six	Classroom behaviour

Staff development
Working with colleagues on behaviour issues
The emotional aspects of professional development on behaviour management issues
Working with staff with varied attitudes, beliefs and experience
Planning your delivery – structuring a session and identifying potential ‘hotspots’
Meeting your responsibilities and maintaining the focus
Focusing on solutions: a positive approach to managing behaviour
Building on success
Exception finding: when is success being experienced and how can we build on this?
Preferred futures
Rating scales: where are we now and how close are we to our desired solution?


Developing and reviewing your whole school behaviour and attendance policy
Core principles, beliefs and values underpinning the behaviour and attendance policy
Key components of a behaviour and attendance policy
Promoting ownership of a behaviour and attendance policy
Promoting consistency of practice
Monitoring and reviewing a behaviour and attendance policy
Setting expectations and teaching positive behaviour
Rights and responsibilities
Setting expectations and teaching the behaviour that you want to see
Developing a classroom behaviour plan
Consequences 
Exploring beliefs about rewards and sanctions
The use of consequences to promote positive behaviour and reduce unwanted behaviour
Whole-class positive consequences schemes
The use of negative consequences
Understanding behaviour 
How patterns of behaviour develop
A way of looking at behaviour in the classroom: the ABC model
The influence of group dynamics on children’s behaviour
Relationships in the classroom 
The importance of establishing positive relationships with all pupils
Building relationships where it is more difficult
The ‘relationship bank’ – building relationships with those hardest to reach
Building a classroom community
The importance of emotions in the classroom 
Exploring why it is important to understand emotions in the classroom
Four key concepts and ideas about emotions
Implications for school and classroom planning

Reference number for all the above is DfES 1732-2005CDO-EN 














What behaviours are the pupils describing:








Examples: family circumstances, social, economic, school, structural, physical, emotional


What casual factors might be underlying some of these behaviours?

BACK HILL SCHOOL 
Back Hill
BHC12 3BC
Tel:            0800 808000
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^1	  Please note that all of the factors described in this extract potentially apply equally to poor attendance.
